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[bookmark: _GoBack]	Louisiana’s Least Restrictive Environment Policy (LRE) consists of similar practices implemented nationwide. Louisiana’s policy is described as allowing:
To the maximum extent appropriate, children with disabilities, including children in public or private institutions or other care facilities, shall be educated with children who are not disabled, and special classes, separate schooling, or other removal of children with disabilities from the regular educational environment shall occur only when the nature or severity of the disability of a child is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily (Louisiana Least Restrictive Environment  and Policy- RS-17:1946).
	Since LRE is one of the six principles of IDEA, Students with disabilities also fall under the Louisiana Least Restrictive Environment Policy. Students with disabilities identified under IDEA are granted the right to be placed in the LRE. Placement decisions for exceptional students must be made in accordance with the least restrictive environment requirements of state and federal laws. Louisiana schools/districts are required to assure that a free appropriate public education (FAPE) is made available to all students with disabilities. The purpose of LRE is to ensure that students with disabilities are provided with meaningful education to the maximum extent possible in a general education setting. According to Mclaughlin, “The 1997 and 2004 amendments to IDEA emphasize that IEP teams must first consider providing special education in the general education classroom and may only consider other settings if the student cannot receive an appropriate education even with special supports and services (Mclaughlin 2012). For most students, the general education classroom is the appropriate setting. 

	It is the responsibility of the school to educate students with disabilities in the Least Restrictive Environment, which means that whenever possible, a student should be in a regular education classroom and have access to the regular education curriculum. In order to meet the requirements, school districts must adhere to:
Offering special education students a continuum of placements that depend on the individual needs of the child. The least restrictive placement for a special education student, often called a “full inclusion placement,” is one in which the child spends the entirety of the day—including lunch, recess, and other activities—in integrated settings with regular education students and receives all needed support and services within that setting. The most restrictive settings involve placement in a segregated classroom within a neighborhood school, a child’s home, a special school, or even a residential placement such as a hospital or treatment facility. However, students placed outside of the regular school setting comprise less than 5% of all students (Graham, 2010).
For this reason, the IDEA mandates that the majority of students with disabilities are to spend most of their days in the regular classes learning the same material as their non-disabled peers. 
	In order to dig deeper into describing the implementation of the LRE Policy in regards to placement within my school district, an interview was conducted. The interviewee of this project, Mr. Joshua Washington is a certified Special Education Teacher/Director with a Master’s Degree in Mild to Moderate Education. He also has years of experience in promoting progression for and educating special education students. Mr. Washington explained some the practices with LRE within our school district, mainly focusing on how placement is determined on a case by case basis. Each and every student is carefully placed into the environment that is conducive to them being able to learn and succeed, whether it be a resource class or general education class. He also expressed, “We have an inclusive practice. Student receive services based upon the need. The students are given resource time to get more one on one services” (J. Washington, personal communication, 2016). The steps the district takes in placing a child in the “least restrictive environment” is based on multiple factors. The process consists completing an analysis to “find out where the student is academically (Lexile level and cognitive level)”. The abilities of the student is also taken into consideration when identifying placement for that student, including the academic achievement level of the students, teacher and parent input, as well as other factors (J. Washington, personal communication, 2016). This also includes the students being assessed through a screening tool known as Brigance. This is a norm referenced test that compares each child’s results with the performance of other examinees, and also modifies questions based on the student’s abilities. He also explained that most of the special education students in the school spend the majority of the day in general education classes, with some requiring more pull out time or resource time than others. 
	 Although the district finds this placement process as effective, there are some challenges that occur often. Placing students who are labeled with disabilities in the general education classes at my school causes uproar from teachers within the building and parents of both the disabled and non-disabled students. Mr. Washington noted that “often there are teachers that are not willing to accommodate the child or claim that they don’t know how to service the child in a general setting. From there, the backlash from parents begin due to the teacher treating and labeling the child as only being a students with a disability” (personal communication, 2016). Although this has been seen this in action, among peers, there are some remedies to nullify the situation. 
	According to Hasazi, Johnston, Liggett, and Schattman:
There are challenges in implementing this policy to the best extent possible. The IEP team members in charge of making the final decision related to placement should abide by the idea that where a child is educated is based on multiple factors such as academic achievement, progress in the general education curriculum, and teacher and parent input. In the case of the IDEA, the individual rights of particular students are emphasized. However, state and local school districts continue to exhibit a preference toward more or less inclusion depending on economic and structural factors, rather than on the needs of the individual child . . . As a result of these challenges, in practice the IDEA should address conditions that are fundamental to improving both the special and the general education systems for all students (Hasazi, Johnston, Liggett, & Schattman, 1994).
	The first remedy to rectify these challenges includes students not being given the label as “a student with a disability” because it already causes the assumption that that child cannot function in the regular education classroom like other students. The disability should be identified to assist in finding ways to differentiate instruction or provide aid and special accommodations for that student to be successful, instead of using the disability as a label to lower expectations for the student. Next, teachers should undergo training to learn how to accommodate students who may have more severe disabilities, rather than to just challenge the child being included in the classroom. The mindset of teachers have to change because all students can learn, whether they have a disability or not. It’s just that some require more aid than others in order to be successful. Thirdly, it is important to teach the peers of children with disabilities to live and work with people who have disabilities in order to increase the social relationship. During the interview, Mr. Washington proposed similar remedies 
in minimizing challenges. He believes this can be done “by making sure the general education teachers are properly trained and that they understand that all students have needs and that it is our duty to meet those needs. Another remedy, although it may be a bit far-fetched, has been identified as:
[An] effective way to ensure that all children with disabilities are appropriately educated in the public schools in the LRE is not to identify children with disabilities as a separate class of citizens with different rights, but rather to extend their rights to all children and to consider all children when addressing the needs of children who have disabilities. This approach will require a rebalancing of rights-based law and social relations assumptions in the implementation of the IDEA (1997) and section 504 of the Rehabilitation Act (1973) (Palley 2006).
Placing a disabled child, particularly one with a severe disability, in a regular classroom will pose a challenge in ensuring that the student receives the same quality and quantity of services that a child may get in a segregated class without requiring regular education teachers to receive additional training, diminishing the stigma of disability, and enhancing the social relations between children with disabilities and their non-disabled peers. 
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